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1. Identify one impact of the cultural environment on Native American adolescent development.

a. loss of extended family c. identity e. a and c
b. a sense of distrust d. all of the above

2. List two benefits that youth-adult partnerships bring to young people, adults, and tribal communities.

a. more effective planning c. learning from each other e. none of the above
b. increase sense of belonging d. all of the above

3. A young person’s connection to his/her tribe has little impact on his/her successful transition to 
adulthood.

True False Not sure

4. Name three activities, resources, and/or individuals that you can engage to convey history, tradition,
and social norms to youth.

5. What happened in the past should not affect the work I do with young tribal members now.

True False Not sure

6. I know specific resources that are available through the tribes and local Indian communities.

True False Not sure

7. It is most important to find out what is wrong with a young person when doing an assessment.

True False Not sure

8. I know how to complete a culturally competent life skills assessment.

True False Not sure

9. I know how to complete a culturally congruent plan of transition.

True False Not sure

10. Name one traditional approach for teaching life skills.

11. The skills necessary for Native American youth to transition to adulthood are the same as those for
other cultural groups.

True False Not sure

Pre-Test
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Housekeeping Issues
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Knows and understands about why independent 
living services are necessary for transitioning 
tribal youth.

Knows and understands the elements of Chafee, 
the State Plan, and availability of resources to 
tribal youth since its enactment. 

Knows and understands the impact of federal 
and social policy of the Indian Child Welfare 
Act and historical distrust on transitioning tribal 
youth.

Knows and understands the distinct needs of 
transitioning tribal youth and the role of the 
child welfare worker, tribal community, and 
ICWA.

Knows how to use the Life Skills Strengths/
Needs Assessment, results, and local resources 
to develop a culturally congruent plan of 
transition.

A Native Pathway to Adulthood: Course Goals
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Day One

Welcome: State and Traditional Tribal
Welcome/Prayer

Introductions and Housekeeping Issues

History of the Project

Overview of Curriculum Competencies

Four Core Principles

John H. Chafee Programs and the  States’
Responses to Chafee

Federal Law and Social Policy of the Indian
Child Welfare Act of 1978

Historic Distrust and its Impact on
Transitioning Tribal Youth

Defining Tribal Independent Living

Life Skills 

Four Phases of the Life Path Continuum

Culturally Competent Teaching Strategies 

Day Two

Key Learnings

Adolescent Development in a Tribal Context 

Tribal Identity

Minefield

Five Roles of Adults

The Assessment Process 

Naturalistic Inquiry

Goal Planning

Accessing Community and Tribal Resources

Case Planning

Review and Close

A Native Pathway to Adulthood:
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Independent living programs provide a variety of services to help youth in foster care ease the transition
into adulthood. Services to help tribal youth meet their unique cultural needs are limited or nonexistent.
Recognizing this need for services, The University of Oklahoma National Resource Center for Youth
Services (NRCYS) started The Tribal Independent Living Curriculum Project (TILCP) to develop an
independent living curriculum for Indian child welfare practitioners. At the outset, it was acknowledged
that collaboration would be essential to the Project’s success. A decision was made to work with Tribes,
the National Indian Child Welfare Association, the New Mexico Indian Child Welfare Association and
others to help identify and address older tribal youth needs. 

An advisory board composed of Indian child welfare practitioners was created to assist in the develop-
ment and implementation of the project. Soon after, a tribal competency work group emerged to review
the evolving curriculum and it was decided that tribal youth would be represented and incorporated in all
phases of the Project. Focus groups were used to help in the collection and dissemination of information
related to tribal youth involved in the transition out of foster care. Once the curriculum was approved for
facilitation, training host sites were identified to pilot the curriculum.

History of The Tribal Independent Living Curriculum Project
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Overview of Curriculum
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In the continuing work of the Muskie School of Public Service, University of Southern Maine, and
National Resource Center for Youth Services, College of Continuing Education University of Oklahoma,
four core principles have emerged as essential r for adolescent transitional living programs to be success-
ful. It is the thinking of current experts in the field that the principles defined below form the basis for
thirteen promising practices criteria. See the Suggested Practice Criteria check sheet on the pages that
follow.

Youth Development

A process which prepares young people to meet the challenges of adolescence and adulthood through a
coordinated, progressive series of activities and experiences which help them to become socially, moral-
ly, emotionally, physically, and cognitively competent. Positive youth development addresses the broader
developmental needs of youth, in contrast to deficit-based models, which focus solely on youth prob-
lems. (National Collaboration of Youth Members)

Collaboration

The process by which several agencies or organizations make a formal, sustained, commitment to work
together to accomplish a common mission. (The Community Collaborations Manual, National Assembly
of Voluntary Health and Social Welfare Organizations.)

Cultural Competence

Culture is difference in race, ethnicity, nationality, religion/spirituality, gender, sexual orientation, socioe-
conomic status, physical ability, language, beliefs, values, behavior patterns, or customs among various
groups within a community, organization, or nation. (A Guide to enhancing Cultural Competency of
Runaway Homeless Youth Programs, HHS, ACF, ACYF.)

Gaining cultural competence is a long-term process of expanding horizons, thinking critically about the
issues of power and oppression, and acting appropriately. Culturally competent individuals have a mix-
ture of beliefs and attitudes, knowledge, and skills that help them establish trust and communicate with
others. (Advocates for Youth)

Permanent Connections

Positive Relationships that are intended to last a lifetime. They may be either formal (e.g. adoption or
reunification with family) or informal (e.g., mentors or peer support groups). Very often they are identi-
fied by the youth. (National Resource Center for Youth Services.)

Four Core Principles
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Below are the thirteen criteria. Review each of them and:
Circle the number that your IL/TL program already has in place. 
Put a check next to the numbers that some other organization provides. 
Put a star next to those services or activities you want to work on.

1. A plan of transition for each youth that is…
• Based on an assessment of strengths and needs
• Developed with active youth involvement, and
• Reviewed on a periodic basis

2. A clearly defined life skills instruction component that provides youth with…
• Knowledge and understanding of a core set of life skills, and 
• Opportunities to practice skills in a °∞real world°± environment

3. Educational supports aimed at helping youth…
• Obtain his/her secondary education degree
• Increase literacy
• Select a career field and develop an educational/career plan
• Begin a post-secondary educational/vocational program and/or
• Complete a post-secondary educational/vocational program

4. An employment component that…
• Provides opportunities for career exploration
• Provides assistance in  developing an educational and career plan
• Provides career-related work experience
• Provides career role models, and
• Builds and manages partnerships with local educational institutions, industries, and employment • •
• program

5. Established community linkages that…
• Connect youth with community resources,
• Connect youth with adult mentors,
• Create job/career opportunities for youth, and
• Create leadership opportunities for youth

6. A supervised independent living component that allows youth to…
•  Select their own housing
•Pay their own bills and maintain their own budget
• Work out landlord/roommate disputes, and
• Assume the lease or establish their own housing arrangement at the end of the program

Suggested Practice Criteria
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7. Health services that…
• Prepare youth to manage their own medical/dental/mental health needs,
• Connect youth with appropriate health resources in their own community, and
• Work on substance abuse issues

8. Emotional well-being and cultural identity services that help youth…
• “Make peace with the past” (e.g. trauma counseling),
• Work through the emotional stages of transition,
• Promote cultural identity/development, and
• Identify and engage in appropriate leisure activities

9.  Permanent Connection activities that help youth…
• Reunite with family members
• Return to their home communities,
• Consider and prepare for adoption and other permanent connections, and
• Develop/expand personal support systems

10. Youth developmental activities that provide opportunities for youth to…
• Increase their advocacy skills and exercise their leadership ability
•Participate in community services 
(e.g. peer tutoring, counseling, and education)

11. Aftercare services that provide…
• Information and referral
• Temporary financial assistance
• Help in establishing and maintaining own living arrangements
• Peer support opportunities
• Opportunities to share personal transition experiences with younger youth, and/or
• Personal support for youth during the transition to self-sufficiency
• Encourages staff & care providers to develop new knowledge and skills, and
• Educates the community (e.g. schools, employers) about the needs of youth while in transition.

12. On-going training component that…
• Orients new staff & care providers to IL/YD philosophy,
• Provides continuing education for experienced staff and care providers,

13. On-going evaluation components that measure…
• Immediate program outcomes (results at the end of the program),
• Short-term outcomes for youth (6-12 months after program completion), and Long-term outcomes
• for youth (more than a year after program completion)

Suggested Practice Criteria
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In 1999, the Foster Care Independence Act was passed creating the John H. Chafee Program. States were
asked to submit state plans to the federal government by June 2001. The plan explained how each state
would meet the requirements of the John H. Chafee program and outlined the services to be provided
with the funds requested. Staff that provide transition services to youth in out-of-home care should be
familiar with this program. The National Resource Center for Youth Services has created a web page ref-
erencing each state’s response to Chafee.

The web address is http://www.nrcys.ou.edu/NRCYD/state_home.htm.

The States’ Response to Chafee
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Trust is a necessary component in any successful relationship. However, the establishment of trust is not
an easy task. Past experiences and history play a significant role in the building or rebuilding of trust
since we interact with others based on our perceptions, interpretations, and reactions to the events of our
lives. Throughout history relations between the Native American Indian and the Anglo American have
been highly conflictual. This long-term conflict has bred a type of distrust that goes beyond the one-to-
one relationship of caseworker and tribal youth. 

Historic distrust develops when one culture’s encounters with another culture, organization, agency, gov-
ernment, institution, and/or any other authority are characterized by negative results for that culture.
Historic distrust is a dynamic that can occur between a helper of the dominant society and a client of a
minority community (Lacerate, 1981; Good Tracks, 1973). 

It is a distrust that is hard to address, yet must be recognized and dealt with in order that caseworkers and
tribal youth can be “helpful” to each other throughout the transitioning period.

In her article, Historic Distrust and the Counseling of American Indians and Alaska Natives, Barbetta
Lockart (1981) identifies some stereotypic expectations of Anglo Americans from the Native American
perspective:

• Giving Advice – Viewed as having a quick, ready answer for everything. 

• Expecting Change – Expecting or demanding immediate change.

• Judgmentalism – Native American clients may feel “on trial”. This  attributed to the Anglo being a 
historic authority figure.

• “White Liberal” – Feeling of imposing values and beliefs on them.

• Moving Too Fast - Time is looked at differently in Native American 

• Culture – It is believed that things are taken care of when the time is right according to an internal 
feeling or belief, not according to a clock.

• Inconsistency – Being inconsistent will reinforce the belief that Anglos are inconsistent.

Lockart, Barbetta. Historic Distrust and the Counseling of American Indians and Alaska Natives.
White Cloud Journal: 1981, Vol. 2:31, pp. 31-32

Historic Distrust and Its Impact on Tribal Youth in Transition

02/06/04 A Native Pathway to Adulthood 1102/06/04 A Native Pathway to Adulthood 11



“What is needed to help
tribal youth make the 
transition to adulthood?”

There has been much discussion about what tribal youth need to make a successful transition to adult-
hood. The terms “independent living,” “life skills training,” and “transitional living” mean a lot of differ-
ent things to different people. Jot down you ideas in the space below. Remember to include any rites of
passage activities that are specific to your tribal community. Be prepared to share your ideas with others.

I BELIEVE TRIBAL YOUTH NEED THE FOLLOWING TO MAKE A SUCCESSFUL 
TRANSITION TO ADULTHOOD:

Defining Tribal Independent Living
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A process that involves all 
children in care in learning the

appropriate maturational skills for
daily living, concentrating at 

adolescence on those independ-
ence giving functions—education,

jobs, friends, decisions, and
choice—that naturally come to the
fore in adolescence, with follow-

up services available as long as the
youth seeks or requires them. 

Helen D. Stone ©CWLA (1985)

Preparation for Independent Living
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Four Phases of the Life Path Curriculum
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Have a
Problem

Your
Own

Needs

Want to 
Learn

New Things

Want to
Play

Want to
Explore

New Ideas

Want
Acceptance

and Approval

Want
Friendship

Want
Good,

Sound Advice

Your Support System: Who do you go to when…
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Investigate and Define:
Look around your community to see where there are needs. Have the youth brainstorm about problems
or concerns that they see. Allow youth to take ownership.

Empower:
Once a problem has been identified, empower the youth to problem-solve. Develop treatment/education-
al goals and objectives to tie service and learning together. Have youth brainstorm possible solutions. Try
to reach consensus.

Pre-Teach:
This is your opportunity to link goals/curriculum to the actual experience. This enhances both the cur-
riculum and the volunteer experience. 

Participate:
This is it. Make sure both the youth and the nonprofit organizations you are working with have a clear
understanding of the goals and objectives of the volunteer experience

Evaluate:
Have the youth reflect on the volunteer experience. This is the most crucial aspect of service learning.
Take your time and let youth learn from the experience and each other.

Recognize:
It is important to "recognize" youth who volunteer as soon possible after the event. Be creative...it makes
a lasting impression.

Copyright 1996 Scott. Carpenter-: All rights reserved.

Components of Service Learning
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Each teenager is an individual with a unique personality and special interests likes and dislikes. In gener-
al, however, there is a series of developmental tasks that everyone faces during the adolescent years. 

A teenager's development can be divided into three stages — early, middle, and late adolescence. The
feelings and behaviors of adolescents for each stage are described below. Please review this list and add
characteristics from a tribal perspective that may not have been considered in each of the categories. Be
ready to discuss with others.

Early Adolescence (12-14 years) 
Movement Towards Independence 

– Struggle with sense of identity 
– Moodiness
– Improved abilities to use speech to express oneself 
– More likely to express feelings by action than by words 
– Close friendships gain importance 
– Less attention shown to parents, with occasional rudeness 
– Realization that parents are not perfect; identification of their faults 
– Search for new people to love in addition to parents 
– Tendency to return to childish behavior, fought off by excessive activity 
– Peer group influence interests and clothing styles 

Career Interests 
– Mostly interested in present and near future 
– Greater ability to work 

Sexuality
– Girls ahead of boys 
– Same-sex friends and group activities
– Shyness, blushing and modesty
– Show-off qualities
– Greater interest in privacy
– Experimentation with body (masturbation)
– Worries about being normal

Ethics and Self-Direction
– Rule and limit testing
– Occasional experimentation with cigarettes, marijuana, and alcohol
– Capacity for abstract thought

Adolescent Development in a Tribal Context
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Middle Adolescence (15-16 years)
Movement Towards Independence

– Self-involvement, alternating between unrealistically high expectations and poor self-concept
– Complaints that parents interfere with independence
– Extremely concerned with appearance and with one’s own body
– Feelings of strangeness about one’s self and body
– Lowered opinion of parents, withdrawal of emotions from them
– Effort to make new friends
– Strong emphasis on the new peer group with the group identity of selectivity, superiority, and 

competitiveness
– Periods of sadness as the psychological loss of the parents takes place
– Examination of inner experiences, which may include writing a diary

Career Interests
– Intellectual interests gain importance
– Some sexual and aggressive energy directed into creative and career interests

Sexuality 
– Concerns about sexual attractiveness, 
– Frequently changing relationships 
– Movement towards heterosexuality with fears of homosexuality
– Tenderness and fears shown towards opposite sex 
– Feelings of love and passion 

Ethics and Self-Description 
– Development of ideals and selection of role models 
– More consistent evidence of conscience 
– Greater capacity for setting goals 
– Interest in moral reasoning 

Adolescent Development in a Tribal Context
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Late Adolescence (17-19 years) 
Movement Towards Independence 

– Firmer identity 
– Ability to delay gratification 
– Ability to think ideas through 
– Ability to express ideas in words 
– More developed sense of humor 
– Stable interests 
– Greater emotional stability 
– Ability to make independent decisions
– Ability to compromise 
– Pride in one's work 
– Self-reliance 
– Greater concern for others

Career Interests
– More defined work habits 
– Higher level of concern for the future
– Thoughts about one's role in life 

Sexuality
– Concern with serious relationships 
– Clear sexual identity 
– Capacities for tender and sensual love 

Ethics and Self-Direction 
– Capable of useful insight 
– Stress on personal dignity and self-esteem
– Ability to set goals and follow through 
– Acceptance of social institutions and cultural traditions 
– Self-regulation of self-esteem

Teenagers will naturally vary slightly from the descriptions in the above, but the feelings and behaviors
listed for each area are, in general, considered common for each of the three stages. The mental and emo-
tional problems that can interfere with these developmental stages are treatable.

From: American Academy of Child & Adolescent Psychology

Adolescent Development in a Tribal Context
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Adolescent development is a unique process. Each individual follows a general course of development
while the impact of genetics and the community experience distinguish the normality of the adolescent.
In tribal communities, there are two phases of development: childhood and adulthood. Each phase car-
ries expectations and responsibilities of individuals and the community. Bullerdick (1999) states that
there is not a period of extended adolescence, only childhood. He shares that during the childhood
phase the community’s responsibility is to nurture, protect, and guide. Once the tribal youth comes of
age, there are tribal rites of passage that assist in the celebration of the youth’s transition to adulthood.
In adulthood, the tribal youth takes on more obligations and responsibilities within the family and takes
a more active role in tribal life, i.e. participating in cultural and spiritual activities and ceremonies
(Graham et al, 2001).

Rites of passage, activities or ceremonies, in tribal communities serve two purposes: to move a child or
youth forward in acceptance of new roles and identities and to clearly define their function and responsi-
bility to the family, community, and tribe (Clay, 2000). With this in mind, we ask you to identify some of
the rites of passage activities and ceremonies you have participated in during your life path.

Adolescent Development in a Tribal Context
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Childhood
Rites of Passage

Activities/Ceremonies

Adulthood
Rites of Passage

Activities/Ceremonies



Identity Pie
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Blood/Genetic Identity Current Identity

Ideal Identity



Review your notes and jot down concepts or statements shared yesterday
that could serve as aids or reminders about our interactions with tribal
youth. Then, turn to the person next to you and discuss your responses.

K
E
Y
L
E
A
R
N
I
N
G
S

Key Learnings
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This excerpt was taken from an article in the Indian Child Welfare Digest written in 1989. 

“Indian youth deserve and should command our
special concern and attention and most of the efforts
we put forth must come from a strong tribal com-
mitment. Both the community and the governing
structure must be involved in this responsibility. We
need to encourage all Indian youth, both the excep-
tional and the average, providing them with the sup-
port and structure that will allow them to have the
opportunity for a healthy developmental life. Efforts
should be taken to focus attention on our Indian
youth, enabling them to emulate the things we value
highly in our tribal societies.”

Dobrec et al. Indian Child Welfare Digest: 1989c, p. 1

A Tribal Vision of Positive Youth Development
and A Successful Transition of Indian Youth
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Teacher
• Looks for “teachable moments.”

• Introduces new concepts by telling, showing and doing.

• Gives youth an opportunity to practice new skills.

• Recognizes that everyone does not learn at the same pace or in the same way.

• Allows youth to learn by trial and error.

Coach
• Explains the “rules of the game.”

• Provides encouragement.

• Gives helpful feedback.

• Challenges youth to do their best.

• Stays on the sidelines.

Counselor
• Listens to youth’s concerns.

• Helps youth clarify feelings, values, and goals.

• Helps youth focus on outcomes, not problems.

• Allows youth to take charge of their lives.

• Encourages youth to work toward a goal.

Mentor
• Looks for new opportunities and resources.

• “Opens doors” for youth.

• Takes youth along when handling personal business.

• Introduces youth to people and organizations that are valued.

Tribal Elder
• Provides a sense of cultural history for the youth.

• Strengthens traditional values in youth.

• Assists youth with spiritual guidance and support.

• Role models leadership qualities for youth.

Five Roles for Adults
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• Gathering information

• Analyzing that information

• Drawing conclusions from that information

• Making decisions based upon that information

Guidelines
• Identify strengths and needs only (don’t think services)

• Don’t disguise services in needs statements

• Be specific

• Incorporate safety concerns as specific needs

Needs Statement
• Identifies or suggests behavior

• Is stated positively

• Is clear and brief, preferably in the youth’s words

• Uses the word “need”

• Addresses the youth’s needs or need for “a parent who...”

The Assessment Process
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Assessing Strengths — recognizing and acknowledging 
positive attributes.
• What: do you do well/are you proud of/are some of your successes?

• Extended family?

• Ability to meet daily needs?

• Sources of joy?

• Vocational/Educational successes?

• Ambitions/Goals?

Assessing Needs
• What are the physiological/psychological requirements for well-being?

• What are the underlying conditions that must be present to reduce or eliminate risks to protection, well-
being, or a sense of competence or success?

The Assessment Process
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Naturalistic Inquiry is an interviewing technique that allows practitioners to honor and respect the reality
and worldview of tribal youth through a series of open-ended questions. The naturalistic interviewing
technique allows practitioners to get information that can help them develop more effective interventions. 

Naturalistic questions start with the following:

How?

What?

Tell me…

Describe…

Explain…

Some examples might be:

Tell me what you’ve learned about yourself in this situation.

Describe a time in your life when you felt empowered.

How did you come into foster care?

How did you decide to stay in this foster home?

Naturalistic Inquiry
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• Generate three questions that would help you in your work with youth.

• Generate three questions that you might ask a social worker about a client’s case. 

• Generate three questions that you might ask a parent or family member about a youth.

• Generate three questions that you might ask a teacher or school administrator about a youth’s
academic abilities. 

Now You!
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• Become familiar with the Guideline Questions. Don’t rely on the Reporting Form to guide your 
interview. Create a cheat sheet to help you get started.

• Always start with Special Interest and Activities. Most people have no difficulty talking about what 
they like to do in their free time.

• Normally you would move from the Strengths side to the Needs side in a category. If your youth is 
showing signs of resistance, go through all of the questions on the Strengths side first.

• Show the reporting form to the youth at the beginning of the interview. Let them know they will get a 
copy when the interview is over. Or you can choose to allow the youth to write out their responses as 
well to increase investment.

• Record short, one or two word descriptions of what the youth tell you. If the guideline question is 
close-ended, add an additional open-ended question to obtain more information.

• When the interview is over, review the completed assessment form with the youth. Be prepared to 
modify some of what you have recorded if the youth does not feel it accurately describes what she/he 
way saying.

• Ask the youth to identify the need that he/she is most interested in working on right now. Circle or note 
this need on the completed form.

• Give the youth a copy of the completed document. Use carbon paper to produce a duplicate if you 
know that a copier is not available.

Tips for Using the Life Skills Strengths/Needs Assessment
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Life Skills Strengths/Needs Assessment
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How do you spend your free time? 

Do (did) you have any hobbies? 

What do you like to do on your
vacation? 

Do you play any sports? 

Do you play any musical
instruments? 

Do staff or others know of any
strengths here?

What would you like to do in free
time?

Are there any hobbies/crafts you
would like to learn? 

What clubs/organizations do you
belong to?

Is there something else you would
like to learn for fun?

Are there any hobbies/activities you
would like to do more of?

Do staff or others see any needs?

1. SPECIAL 
INTERESTS 
AND 
ACTIVITIES

How would you describe yourself to
others? 

What one thing do you like best
about yourself?

Is there anything you would like to
change about your personality?

Is there anything you would like to
change about the way your present
yourself to others?

2. SOCIAL AND
PERSONAL

Who do you call family? 

Who are your friends? 

In what ways are you a good friend
to others?

What friends would you call for
help?

What changes would you like to
make with your family?

Are you currently living with a 
family?

What needs to be improved?

Would you like different kinds of
friends?

Is there anything that your family or
friends should do for you now?

What does your family or agency
want to see change?

3. FAMILY AND
FRIENDS

What the participants can do? What he/she
likes to do? Who are the people who are
willing to help the participants attain goals?

State needs positively. What the participant
wants to be doing

STRENGTHS NEEDS



Life Skills Strengths/Needs Assessment
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What is your tribal affiliation? 

Do you speak or understand your
tribe/clan language? 

Does your identity have cultural
aspects? 

Is privacy a cultural barrier to 
others?

How traditional are you regarding
your culture? 

Where do you see yourself in 
relation to your tribal culture and
heritage?

Would you like to research your 
tribal background?

Would you like to learn your
tribe/clan language?

How do you see yourself in terms of
your own identity outside of your
culture?

Is it difficult to covey to others that
you are uncomfortable sharing your
private life so you that you are not
perceived as unsociable?

What can society do to better accept
those who have traditional traits?

What can you offer your culture and
heritage?

4. CULTURAL
SELF-
ASSESSMENT

How does religion play a part in
your life?

What do you believe in?

Who is your ideal person?

Do you have a personal philosophy
or motto?

What do you do that helps others?

Would you like to go to religious
activities more?

Or talk with a priest, minister, or
rabbi?

What would help you practice those
things you believe in?

What would you have to change in
order to be more like your ideal 
person?

5. RELIGION,
VALUES AND
BELIEFS

What the participants can do? What he/she
likes to do? Who are the people who are
willing to help the participants attain goals?

State needs positively. What the participant
wants to be doing

STRENGTHS NEEDS



Life Skills Strengths/Needs Assessment
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What do you like best about school? 

What schooling do you have? 

What are your best subjects? 

What jobs have you held? 

What part of the your job did you
like best?

Would you like training or schooling?

What work would you like to do? 

Is there something connected with
your work that you would like to do
more of?

What does the employer or staff 
recognize as needs?

6. EDUCATION
AND
OCCUPATION

When can you think most clearly?

When are you in the best mood?

What makes you feel happy?

How would you describe your 
attitude in general?

How do you best work your 
problems out?

How can you change your own
mood or attitude?

When you are feeling down, what is
your best time of day

What would help you to think more
clearly?

What kinds of things could be done
to make you feel happier?

What could improve your attitude?

7. EMOTIONAL,
MENTAL
AND
COGNITIVE

Physically, what can you do best?

How would you rate your physical
health?

When do you feel physically best?

When was your last dental check-up?

What could be done so you would
feel better?

Are you receiving any regular 
treatment?

Do you have any nutritional needs?

When was your last physical exam?

What would help you to be stronger
and healthier?

8. PHYSICAL
CONDITION

What the participants can do? What he/she
likes to do? Who are the people who are
willing to help the participants attain goals?

State needs positively. What the participant
wants to be doing

STRENGTHS NEEDS



Life Skills Strengths/Needs Assessment
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What is your source of income?

What persons, agencies, etc. do you
rely on for support?

What do you like about the way you
are treated by the agency?

What staff have helped you most?

How could things be improved for
you here?

What could staff do more to help
you?

What do you think is your primary
reason for being there?

9. SUPPORT
SYSTEMS 
AND
REACTION
TO
PROFES-
SIONAL
SERVICES

What are you most proud of having
accomplished?

What skills do you have that will
help you live on your own?

In five years, what would you like to
say you have accomplished?

What do you need to do to prepare
for independence?

10. OTHER
(This category 
is for observa-
tion and ques-
tions, which 
do not fit into
other cate-
gories.)

What the participants can do? What he/she
likes to do? Who are the people who are
willing to help the participants attain goals?

State needs positively. What the participant
wants to be doing

STRENGTHS NEEDS



STRENGTHS NEEDS

1. SPECIAL INTERESTS AND ACTIVITIES

2. SOCIAL AND PERSONAL

3. FAMILY AND FRIENDS

4. CULTURAL SELF ASSESSMENT

5. RELIGION, VALUES, AND BELIEFS

6. EDUCATION AND OCCUPATION

7. EMOTIONAL, MENTAL AND COGNITIVE

8. PHYSICAL CONDITION

9. SUPPORT SYSTEMS/REACTION TO PROFESSIONAL SERVICES

10. OTHER

Life Skills Strengths/Needs Assessment
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Brainstorming the options:

• Encourage youth to think of all the possible options.

• Add your own ideas only after the youth has become involved.

Allowing the youth to select:

• The plan must belong to the youth.

• Don’t push for the option that you like best.

Small steps:

• Help the youth plan small steps that are challenging but not overwhelming.

• Success breeds success.

Identify target dates:

• Without a target date, success is less measurable

• Target dates help people become accountable.

Contact to monitor progress:

• Follow-up is important.

• Knowing that someone will call to find out how I am doing may make me work harder.

B.A.S.I.C. Steps for Goal Planning
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What knowledge, skills, or strengths 

do I have to help me reach my goal?

Goal Planning Worksheet
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Has anyone in your  tribal community 

ever had this goal? If yes, what did they 

do to achieve this goal?

What do I need to find out 

about my goal?

What are some beliefs or values 

that I have to accomplish this goal?

What are all of the ways 

to achieve your goal?

How will your tribal community react to

your accomplishing this goal.

Goal:



Goal Plan
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Term Goal: Term Goal: When:

Step #1

Step #2

Step #3

Step #4

Step #5

Step #1

Step #2

Step #3

Step #4

Step #5

When:

When:

When:

When:

When:



Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Community and Tribal Resources
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Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Resource Name:

Contact Person: Telephone:

Resources/Services Available:

Access Requirements:

Community and Tribal Resources



Post-Test
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1. Identify one impact of the cultural environment on Native American adolescent development.

a. loss of extended family c. identity e. a and c
b. a sense of distrust d. all of the above

2. List two benefits that youth-adult partnerships bring to young people, adults, and tribal communities.

a. more effective planning c. learning from each other e. none of the above
b. increase sense of belonging d. all of the above

3. A young person’s connection to his/her tribe has little impact on his/her successful transition to 
adulthood.

True False Not sure

4. Name three activities, resources, and/or individuals that you can engage to convey history, tradition,
and social norms to youth.

5. What happened in the past should not affect the work I do with young tribal members now.

True False Not sure

6. I know specific resources that are available through the tribes and local Indian communities.

True False Not sure

7. It is most important to find out what is wrong with a young person when doing an assessment.

True False Not sure

8. I know how to complete a culturally competent life skills assessment.

True False Not sure

9. I know how to complete a culturally congruent plan of transition.

True False Not sure

10. Name one traditional approach for teaching life skills.

11. The skills necessary for Native American youth to transition to adulthood are the same as those for
other cultural groups.

True False Not sure



Trainer(s) Date

Please provide your assessment of this training session.  Your input will assist us in improving the quality
of training.  Please explain below-average and/or poor ratings in the “Comments” section.

Content

1. The training content applies to my role a caseworker.

2. The information presented was easy to understand and well organized.

3. The handouts and resources will be useful to me on the job

Comments

Presentation

1. The trainers presented the material clearly and in an organized manner.

2. Trainers were knowledgeable about the subject matter.

3. The trainers worked well together as an effective team.

Comments

A Native Pathway to Adulthood Training Evaluation
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Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5
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Atmosphere of the Training

1. There was enough opportunity for me to get actively involved in the training.

2. My questions, comments, and concerns were adequately responded to by the trainers.

3. The training location was comfortable for learning.  

Comments

Questions and concerns I still have about the information and skills covered are:

Specific information and skills I learned which I will use:

Changes in practice I hope to make as a result of my learning include:

Barriers/problems I might face in trying to use the new information and skills I learned include:

The supports and resources, which could help me apply what I learned to my job, include:

A Native Pathway to Adulthood Training Evaluation

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5

Strongly Disagree Strongly Agree

1 2 3 4 5



The Federal Indian Child Welfare Act of 1978 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .47

The Indian Child Welfare Act Objectives and Requirements: A Summary  . . . . . . . . . . . . . . . . . . . . . . .64

Ansell-Casey Life Skills Assessment Instructions  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .67

ACLSA History  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .68

A Letter From a Child in Custody  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .76

References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .79

Appendix A: Contents

02/06/04 A Native Pathway to Adulthood 45





25 U.S.C. § 1901. Congressional findings 

Recognizing the special relationship between the United States and the Indian tribes and their members
and the Federal responsibility to Indian people, the Congress finds- 

(1) that clause, section 8, article I of the United States Constitution provides that "The Congress shall
have power to regulate Commerce with Indian tribes" and, through this and other constitutional authori-
ty, Congress has plenary power over Indian affairs; 

(2) that Congress, through statutes, treaties, and the general course of dealing with Indian tribes, has
assumed the responsibility for the protection and preservation of Indian tribes and their resources;

(3) that there is no resource that is more vital to the continued existence and integrity of Indian tribes
than their children and that the United States has a direct interest, as trustee, in protecting Indian children
who are members or are eligible for membership in an Indian tribe; 

(4) that an alarmingly high percentage of Indian families are broken up by the removal, often unwar-
ranted, of their children from them by nontribal public and private agencies and that an alarmingly high
percentage of such children are placed in non-Indian foster and adoptive homes and institutions; and 

(5)   that the states, exercising their recognized jurisdiction over Indian child custody proceedings
through administrative and judicial bodies, have often failed to recognize the essential tribal relations of
Indian people and the cultural and social standards prevailing in Indian communities and families. 

25 U.S.C. § 1902. Congressional declaration of policy

The Congress hereby declares that it is the policy of this Nation to protect the best interests of Indian
children and to promote the stability and security of Indian tribes and families by the establishment of
minimum Federal standards for the removal of Indian children from their families and the placement of
such children in foster or adoptive homes which will reflect the unique values of Indian culture, and by
providing for assistance to Indian tribes in the operation of child and family service programs. 

25 U.S.C. § 1903. Definitions  

For the purpose of this chapter, except as may be specifically provided otherwise, the term- 

(1) "child custody proceeding" shall mean and include: 

(i) "foster care placement" which shall mean any action removing an Indian child from its
parent or Indian custodian for temporary placement in a foster home or institution or the home of a
guardian or conservator where the parent or Indian custodian cannot have the child returned upon
demand, but where parental rights have not been terminated;

“termination” of parental rights” which shall mean any action resulting in the termination of the parent-
child relationship;
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“preadoptive placement’ which shall mean the temporary placement of an Indian child in a foster home
or institution after the termination of parental rights, but prior to or in lieu of adoptive placement; and

(iv) “adoptive placement” which shall mean the permanent placement of an Indian child for
adoption, including any action resulting in a final decree of adoption. Such term or shall not include a
placement based upon an act which, if committed by an adult would be deemed a crime or upon an
award, in a divorce proceeding, of custody to one of the parents. 

(2) "extended family member" shall be as defined by the law or custom of the Indian child’s tribe or,
in absence of such law or custom, shall be a person who has reached the age of eighteen and who is the
Indian child's grandparent, aunt or uncle, brother or sister, brother-in-law or sister-in-law, niece or
nephew, first or second cousin, or stepparent; 

(3) “Indian” means any person who is a member of an Indian tribe, or who is an Alaska Native and
a member of a Regional Corporation as defined in section 1606 of Title 43; 

(4) “Indian child” means any unmarried person who is under age of eighteen and is either (a) a
member of an Indian tribe or (b) is eligible for membership in an Indian tribe and is the biological child
of a member of an Indian tribe; 

(5) “Indian child’ tribe” means (a) the Indian tribe in which an Indian child is a member or eligible
for membership or (b), in the case of an Indian child who is eligible for membership in more than one
tribe, the Indian tribe with which the Indian child has the more significant contacts; 

(6) “Indian custodian” means any Indian person who has legal custody of an Indian child under trib-
al law or custom or under State law or to whom temporary physical care, custody, and control has been
transferred by the parent of such child; 

(7) “Indian organization” means any group, association, partnership, corporation, or other legal enti-
ty owned by Indians, or a majority of whose members are Indians; 

(8) “Indian tribe” means any Indian tribe, band, nation, or other organized group or community of
India recognized as eligible for the services provided to Indians by the Secretary because of their status
as Indians, including any Alaska Native village as defined in section 1602(c) of Title 43; 

(9) “Parent” means any biological parent or parents of an Indian child or any Indian person who has
lawfully adopted an Indian child, including adoptions under tribal law or custom. It does not include an
unwed father where paternity has not been acknowledged or established; 

(10) “Reservation” means Indian country as defined in section 1151 of Title 18 and any lands, not
covered under such section, title to which is either held by the United States in trust for the benefit of an
Indian tribe or individual or held by any Indian tribe or individual subject to a restriction by the United
States against alienation; 

(11) “Secretary” means the Secretary of the Interior; and 
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(12) “Tribal court” means a court with jurisdiction over child custody proceedings and which is either a
Court of Indian Offenses, a court established and operated under the code or custom of an Indian tribe, or
any other administrative body of a tribe, which is vested with authority over child custody proceedings.

SUBCHAPTER I - CHILD CUSTODY PROCEEDINGS

25 V.S.C. § 1911 Indian tribe jurisdiction over Indian child custody proceedings

(a) Exclusive jurisdiction

An Indian tribe shall have jurisdiction exclusive as to any State over any child custody proceeding
involving n Indian child who resides or is domiciled within the reservation of such tribe, except where
such jurisdiction is otherwise vested in the State by existing Federal law. Where an Indian child is a ward
of a tribal court, the Indian tribe shall retain exclusive jurisdiction, notwithstanding the residence or
domicile of the child. 

(b) Transfer of proceedings; declination by tribal court

In any State court proceeding for the foster care placement of, or termination of parental rights to, an
Indian child not domiciled or residing within the reservation of the Indian child's tribe, the court, in
absence of good cause to the contrary, shall transfer such proceeding to the jurisdiction of the tribe, absent
objection by either parent, upon the petition of either parent or the Indian custodian or the Indian child's
tribe: Provided, That such transfer shall be subject to declination by the tribal court of such tribe.

(c) State court proceedings; intervention

In any State proceeding for the foster care placement of, or termination of parental rights to, an Indian
child, the Indian custodian of the child and the Indian child's tribe shall have a right to intervene at any
point in the proceeding. 
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(d) Full faith and credit to public acts, records, and judicial proceedings of Indian tribes

The United States, every State, every territory or possession of the United States, and every Indian tribe
shall give full faith and credit to the public acts, records, and judicial proceedings of any Indian tribe
applicable to Indian child custody proceedings to the same extent that such entities give full faith and
credit to the public acts, records, and judicial proceedings of any other entity. 

25 U.8.C. § 1912. Pending court proceedings

(a) Notice; time for commencement of proceedings; additional time for preparation

In any involuntary proceeding in a State court, where the court knows or has reason to know that an
Indian child is involved, the party seeking the foster care placement of, or termination of parental rights
to, an Indian child shall notify the parent or Indian custodian and the Indian child’ tribe, by registered
mail with return receipt requested, of the pending proceedings and of their right of intervention. If the
identity or location of the parent or Indian custodian and the tribe cannot be determined, such notice shall
be given to the Secretary in like manner, who shall have fifteen days after receipt to provide the requisite
notice to the parent or Indian custodian and the tribe. No foster care placement or termination of parental
rights proceeding shall be held until at least ten days after receipt of notice by the parent or Indian custo-
dian and the tribe or the Secretary:  Provided, That the parent or Indian custodian or the tribe shall, upon
request, be granted up to twenty additional days to prepare for such proceeding.

(b) Appointment if counsel

In any case in which the Court determines indigency, the parent or Indian custodian shall have the right
to court-appointed counsel in any removal, placement, or termination proceeding. The court may, in its
discretion, appoint counsel for the child upon a finding that such appointment is in the best interest of the
child. Where State law makes no provision for appointment of counsel in such proceedings, the court
shall promptly notify the Secretary upon appointment of counsel, and the Secretary, upon certification of
the presiding judge, shall pay reasonable fees and expenses out of funds which may be appropriated pur-
suant to section 13 of this title. 
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(c) Examination of reports or other documents

Each party to a foster care placement or termination of parental rights proceeding under State law involv-
ing an Indian child shall have the right to examine all reports or other documents filed with the court
upon which any decision with respect to such action may be based. 

(d) Remedial Services and rehabilitative programs; preventive measures

Any party seeking to effect a foster care placement of, or termination of parental rights to, an Indian
child under State law shall satisfy the court that active efforts have been made to provide remedial serv-
ices and rehabilitative programs designed to prevent the breakup of the Indian family and that these
efforts have proved unsuccessful.

(e) Foster care placement orders; evidence; determination of damage to child

No foster care placement may be ordered in such proceeding in the absence of a determination, support-
ed by clear and convincing evidence, including testimony of qualified expert witnesses, that the contin-
ued custody of the child by the parent or Indian custodian is likely to result in serious emotional or physi-
cal damage to the child. 

(f) Parental rights termination orders; evidence; determination of damage to child

No termination of parental rights may be ordered in such proceeding in the absence of a determination,
supported by evidence beyond a reasonable doubt, including testimony of qualified expert witnesses, that
the continued custody of the child by the parent or Indian custodian is likely to result in serious emotional
or physical damage to the child. 
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25 U.8.C. § 1913. Parental rights, voluntary termination  

(a) Consent; record; certification matters; invalid consents

Where any parent or Indian custodian voluntarily consents to a foster care placement or to termination of
parental rights, such consent shall not be valid unless executed in writing and recorded before a judge of a
court of competent jurisdiction and accompanied by the presiding judge's certificate that the terms and
consequences of the consent were fully explained in detail and were fully understood by the parent or
Indian custodian. The court shall also certify that either the parent or Indian custodian fully understood the
explanation in English or that it was interpreted into a language that the parent or Indian custodian under-
stood. Any consent given prior to, or within ten days after, birth of the Indian child shall not be valid. 

(b) Foster care placement; withdrawal of consent

Any parent or Indian custodian may withdraw consent to a foster care placement under State law at any
time and, upon such withdrawal, the child shall be returned to the parent or Indian custodian. 

(c)Voluntary termination of parental rights or adoptive placement; withdrawal of consent; return of    
custody

In any voluntary proceeding for termination of parental rights to, or adoptive placement of, an Indian
child, the consent of the parent may be withdrawn for any reason at any time prior to the entry of a final
decree of termination or adoption, as the case may be, and the child shall be returned to the parent. 

(d) Collateral attack; vacation of decree and return of custody; limitations 

After the entry of a final decree of adoption of an Indian child in any State court, the parent may with-
draw consent thereto upon the grounds that consent was obtained through fraud or duress and may peti-
tion the court to vacate such decree. Upon a finding that such consent was obtained through fraud or
duress, the court shall vacate such decree and return the child to the parent. No adoption which has been
effective for at least two years may be invalidated under the provisions of this subsection unless other-
wise permitted under State law. 
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25 U.8.C. § 1914. Petition to court of competent jurisdiction to invalidate action upon showing of 
certain violations

Any Indian child who is the subject of any action for foster care placement or termination of parental
rights under State law, any parent or Indian custodian from whose custody such child was removed, and
the Indian child's tribe may petition any court of competent jurisdiction to invalidate such action upon a
showing that such action violated any provision of sections 1911, 1912, 1913 of this title. 

25 U.8.C. § 1915. Placement of Indian children 

(a) Adoptive placements; preferences 

In any adoptive placement of an Indian child under State law, a preference shall be given, in the absence
of good cause to the contrary, to a placement with (1) a member of the child's extended family; (2) other
members of the Indian child’s tribe; or (3) other Indian families. 

(b) Foster care or preadoptive placements; criteria; preferences  

Any child accepted for foster care or preadoptive placement shall be placed in the least restrictive setting
which most approximates a family and in which his special needs, if any, may be met. The child shall
also be placed within reasonable proximity to his or her home, taking into account any special needs of
the child. In any foster care or preadoptive placement, a preference shall be given, in the absence of good
cause to the contrary, to a placement with - 

(i) a member of the Indian child's extended family; 

(ii) a foster home licensed, approved, or specified by the Indian child’s tribe; an Indian foster home
licensed or approved by an authorized non-Indian licensing authority; or 

(iv) an institution for children approved by an Indian tribe or operated by an Indian organization
which has a program suitable to meet the Indian child’s needs. 
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(c) Tribal resolution for different order of preference; personal preference considered; anonymity in 
application of preferences 

In the case of placement under subsection (a) or (b) of this section, if the Indian child's tribe shall estab-
lish a different order of preference by resolution, the agency or court effecting the placement shall follow
such order so long as the placement is the least restrictive setting appropriate to the particular needs of
the child, as provided in subsection (b) of this section. Where appropriate, the preference of the Indian
child or parent shall be considered; Provided, That, where a consenting parent evidences a desire for
anonymity, the court or agency shall give weight to such desire in applying the preferences. 

(d) Social and cultural standards applicable 

The standards to be applied in meeting the preference requirements of this section shall be the prevailing
social and cultural standards of the Indian community in which the parent or extended family resides or
with which the parent or extended family members maintain social and cultural ties. 

(e) Record of placement; availability 

A record of each such placement, under State law, of an Indian child shall be maintained by the State in
which the placement was made, evidencing the efforts to comply with the order of preference specified
in this section. Such record shall be made available at any time upon the request of the Secret or the
Indian child's tribe. 

25 U.S.C. § 1916.  Return of custody

(a) Petition; best interests of child

Notwithstanding State law to the contrary, whenever a final decree of adoption of an Indian child has
been vacated or set aside or the adoptive parents voluntarily consent to the termination of their parental
rights to the child, a biological parent or prior Indian custodian may petition for return of custody and the
court shall grant such petition unless there is a showing, in a proceeding subject to the provisions of sec-
tion 1912 of this title, that such return of custody is not in the interest of the child. 
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(b) Removal from foster care home; placement procedure

Whenever an Indian child is removed from a foster care home or institution for the purpose of further
foster care, preadoptive, or adoptive placement, such placement shall be in accordance with the provi-
sions of this chapter, except in the case where an Indian child is being returned to the parent or Indian
custodian from whose custody the child was originally removed. 

25 U.S.C. §1917. Tribal affiliation information and other information for 
protection of rights from tribal relationship; application of subject of adoptive placement; disclosure by
court.

Upon application by an Indian individual who has reached the age of eighteen and who was the subject
of an adoptive placement, the court which entered the final decree shall inform such individual of tribal
affiliation, if any, of the individual's biological parents and provide such other information as may be
necessary to protect any rights flowing from the individual's tribal relationship. 

25 U.S.C. § 1918.  Reassumption of jurisdiction over child custody proceedings 

(a) Petition; suitable plan; approval by Secretary 

Any Indian tribe which became subject to State jurisdiction pursuant to the provisions of the Act of
August 15, 53 (67 Stat. 588), as amended by title IV of the Act of April 11, 1968 (82 Stat. 73, 78), or
pursuant to any other Federal law, may reassume jurisdiction over child custody proceedings. Before any
Indian tribe may reassume jurisdiction over Indian child custody proceedings, such tribe shall present to
the Secretary for approval a petition to reassume such jurisdiction which includes a suitable plan to exer-
cise such jurisdiction. 
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(b) Criteria applicable to consideration by Secretary; partial retrocession 

(1) In considering the petition and feasibility of the plan of a tribe under subsection (a) of this
section, the Secretary may consider, among other things: 

(i) whether or not the tribe maintains a membership roll or alternative provision for clearly identify-
ing the persons who will be affected by the reassumption of jurisdiction by the tribe;

(ii) the size of the reservation or former reservation area which will be affected by retrocession and
assumption of jurisdiction by the tribe; 

(iii) the population base of the tribe, or distribution of the population in homogeneous communities
or geographic areas; and 

(iv) the feasibility of the plan in cases of multitribal occupation of a single reservation or geographic
area.

(2) In those cases where the Secretary determines that the jurisdictional provisions of section
1911 (a) of this title are not feasible, he is authorized to accept partial retrocession which will enable
tribes to exercise referral jurisdiction as provided in section 1911 (b) of this title, or, where appropriate,
will allow them to exercise exclusive jurisdiction as provided in section 1911 (a) of this title over limited
community or geographic areas without regard for the reservation status of the area affected. 

(c) Approval of petition; publication in Federal Register; notice; reassumption period; correction of 
causes for disapproval 

If the Secretary approves any petition under subsection (a) of this section, the Secretary shall publish
notice of such approval in the Federal Register and shall notify the affected State or States of such
approval. The Indian tribe concerned shall reassume jurisdiction sixty days after publication in the
Federal Register of notice of approval. If the Secretary disapproves any petition under subsection (a) of
this section, the Secretary shall provide such technical assistance as may be necessary to enable the tribe
to correct any deficiency which the Secretary identified as a cause for disapproval.
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(d) Pending actions or proceedings unaffected

Assumption of jurisdiction under this section shall not affect any action or proceeding over which a court
has already assumed jurisdiction except as may be provided pursuant to any agreement under section
1919 of this title. 

25 U.S.C. § 1919. Agreements between States and Indian tribes 

(a) Subject coverage 

States and Indian tribes are authorized to enter into agreements with each other respecting care and cus-
tody of Indian children and jurisdiction over child custody proceedings, including agreements which may
provide for orderly transfer of jurisdiction on a case-by-case basis and agreements which provide for
concurrent jurisdiction between States and Indian tribes.

(b) Revocation; notice; actions or proceedings unaffected 

Such agreements may be revoked by either party upon one hundred and eighty days' written notice to the
other party. Such revocation shall not affect any action or proceeding over which a court has already
assumed jurisdiction unless the agreement provides otherwise. 

25 U.S.C. § 1920. Improper removal of child from custody; delineation of jurisdiction; forthwith
return of child; danger exception

Where any petitioner in an Indian child custody proceeding before a State court has improperly removed
the child from custody of the parent or Indian custodian or has improperly retained custody after a visit
or other temporary relinquishment of custody, the court shall decline jurisdiction over such petition and
shall forthwith return the child to his parent or Indian custodian unless returning the child to his parent or
custodian would subject the child to a substantial and immediate danger or threat of such danger. 
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25 U.S.C. § 1921. Higher State or federal standard applicable to protect rights of parent or Indian
custodian of Indian child 

In any case where State or Federal law applicable to a child custody proceeding under State or Federal
law provides a higher standard of protection to the rights of the parent or Indian custodian of an Indian
child than the rights provided under this subchapter, the State or Federal court shall apply the State or
Federal standard. 

25 U.S.C. § 1922.  Emergency removal or placement of child; termination; appropriate action

Nothing in this subchapter shall be construed to prevent the emergency removal of an Indian child who
is a resident of or is domiciled on a reservation, but temporarily located off the reservation, from his par-
ent or Indian custodian or the emergency placement of such child in a foster home or institution, under
applicable State law, in order to prevent imminent physical damage or harm to child. The State authority,
official, or agency involved shall insure that the emergency removal or placement terminated immediate-
ly when such removal or placement is no longer necessary to prevent imminent physical damage or
harm to the child and shall expeditiously initiate a child custody proceeding subject to the provisions of
this subchapter, transfer the child to the jurisdiction of the appropriate Indian tribe, or restore the child to
the parent or Indian custodian, as may be appropriate. 

25 U.S.C. § 1923. Effective date

None of the provisions of this subchapter except sections 1911 (a), 1918, and 1919 of this title, shall
affect a proceeding under State law for foster care placement, termination of parental rights, preadoptive
placement, or adoptive placement which was initiated or completed prior to one hundred and eighty days
after November 8, 1978, but shall apply to any subsequent proceeding in the same matter or subsequent
proceedings affecting the custody or placement of the same child. 
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SUBCHAPTER II - INDIAN CHILD AND FAMILY PROGRAMS

25 U.S.C. § 1931. Grants for on or near reservation programs and child welfare codes 

(a) Statement of purpose; scope of program 

The Secretary is authorized to make grants to Indian tribes and organizations in the establishment and
operation of Indian child and family service programs on or near reservations and in the preparation and
implementation of child welfare codes. The objective of every Indian child and family service program
shall be to prevent the breakup of the Indian families and, in particular, to insure that the permanent
removal of an Indian child from the custody of his parent or Indian custodian shall be a last resort. Such
child and family service programs may include, but are not limited to:

(1) a system for licensing or otherwise regulating Indian foster and adoptive homes; 

(2) the operation and maintenance of facilities for the counseling and treatment of Indian families and for
the temporary custody of Indian children; 

(3) family assistance, including homemaker and home counselors, day care, after school care, and
employment, recreational activities and respite care; 

(4) home improvement programs; 

(5) the employment of professional and other trained personnel to assist the tribal court in the disposition 
of domestic relations and child welfare matters; 

(6) education and training of Indians, including tribal court judges and staff, in skills relating to child and 
family assistance and service programs; 

(7) a subsidy program under which Indian adoptive children may be provided support comparable to that 
for which they would be eligible as foster children, taking into account the appropriate State standards 
of support for maintenance and medical needs; and 
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(8) guidance, legal representation, and advice to Indian families involved in tribal, State, or Federal child 
custody proceedings. 

(b) Non-Federal matching funds for related Social Security or other Federal financial assistance pro-
grams; assistance for such programs unaffected; State licensing or approval for qualification for assis-
tance under federally assisted program 

Funds appropriated for use by the Secretary in accordance with this section may be utilized as non-
Federal matching share in connection with funds provided under titles IV-B and XX of the Social
Security Act [42 U.S.C. § 620 et seq., § 1397 et seq.] or under any other Federal financial assistance pro-
grams which contribute to the purpose for which such funds are authorized to be appropriated for use
under this chapter. The provision or possibility of assistance under this chapter shall not be a basis for the
denial or reduction of any assistance otherwise authorized under Titles IV-B and XX of the Social
Security Act or any other federally assisted program. For purposes of qualifying for assistance under a
federally assisted program, licensing or approval of foster or adoptive homes or institutions by an Indian
tribe shall be deemed equivalent to licensing or approval by a State. 

25 U.S.C. § 1932. Grants for off-reservation programs for additional services

The Secretary is also authorized to make grants to Indian organizations to establish and operate off-reser-
vation Indian child and family service programs which may include but are not limited to - 

(1) a system for regulating, maintaining, and supporting Indian foster and adoptive homes, including a
subsidy program under which Indian adoptive children may be provided support comparable to that for
which they would be eligible as Indian foster children, taking into account the appropriate State stan-
dards for support for maintenance and medical needs;

(2) the operation and maintenance of facilities and services for counseling and treatment of Indian fami-
lies and Indian foster and adoptive children; 

(3) family assistance, including homemaker and home counselors, day care, after school care, and
employment, recreational activities, and respite care; and 
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(4) guidance, legal representation, and advice to Indian families involved in child custody proceedings.

25 U.S.C. § 1933. Funds for on and off reservation programs 

(a) Appropriate funds for similar programs of Department of Health and Human Services; appropria-
tion in advance for payments

In the establishment, operation, and funding of Indian child and family service programs, both on and off
reservation, the Secretary may enter into agreements with the Secretary of Health and Human Services,
and the latter Secretary is hereby authorized for such purposes to use funds appropriated for similar pro-
grams of the Department of Health and Human Services; Provided, That authority to make payments
pursuant to such agreement shall be effective only to the extent and in such amounts as may be provided
in advance by appropriation Acts. 

25 U.S.C. § 1934. “Indian” defined for certain purposes 

For the purpose of sections 1932 and 1933 of this title, the term "Indian" shall include persons defined in
on 1603 (c) of this title. 

SUBCHAPTER III - RECORDKEEPING, INFORMATION AVAILABILITY, AND TIMETABLES

25 U .S.C. § 1951. Information availability to and disclosure by Secretary 

(a) Copy of final decree or order; other information; anonymity affidavit; exemption    from Freedom
of Information Act 

Any State court entering a final decree or order in any Indian child adoptive placement after November
8, 1978, shall provide the Secretary with a copy of such decree or order together with such other infor-
mation as may be necessary to show- 
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(1) the name and tribal affiliation of the child; 

(2) the names and addresses of the biological parents; 

(3) the names and addresses of the adoptive parents; and 

(4) the identity of any agency having files or information relating to such adoptive placement.

Where the court records contain an affidavit of the biological parent or parents that their identity remain
confidential, the court shall include such affidavit with the other information. The Secretary shall insure
that the confidentiality of such information is maintained and such information shall not be subject to the
Freedom of Information Act (5 U.S.C. 552, as amended). 

(b) Disclosure of information for enrollment of Indian child in tribe or for determination of member
rights or benefits; certification of entitlement to enrollment 

Upon the request of the adopted Indian child over the age of eighteen, the adoptive or footer parents of
an Indian child, or an Indian tribe, the Secretary shall disclose such information as may be necessary for
the enrollment of an Indian child in the tribe in which the child may be eligible for enrollment or for
determining any rights or benefits associated with that membership. Where the documents relating to
such child contain an affidavit from the biological parent or rents requesting anonymity, the Secretary
shall certify to the Indian child's tribe, where the information warrants, that the child's parentage and
other circumstances of birth entitle the child to enrollment under the criteria established by such tribe. 

25 U.S.C. § 1952. Rules and regulations 

Within one hundred and eighty days after November 8, 1978, the Secretary shall promulgate such rules
and regulations as may be necessary to, carry out the provisions of this chapter. 
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SUBCHAPTER IV - MISCELLANEOUS PROVISIONS

25 U.S.C. § 1961. Locally Convenient Day Schools

(a) Sense of Congress 

It is the sense of Congress that the absence of locally convenient day schools may contribute to the
breakup of the Indian families.

(b) Report to Congress, Contents, etc.

The Secretary is authorized and directed to prepare, in consultation with appropriate agencies in the
Department of Health and Human Services, a report on the feasibility of providing Indian children with
schools located near their homes, and to submit such report to the Select Committee on Indian Affairs of
the United States Senate and Insular Affairs of the United States House of Representatives within two
years of November 8, 1978. In developing this report the Secretary shall give particular consideration to
the provision of educational facilities for children in the elementary grades. 

25 U.8.C. §1962. Copies to the States

Within sixty days after November 8. 1978, the Secretary shall send to the Governor, chief justice of the
highest court of appeal, and the attorney general of each State a copy of this chapter, together with the
committee reports and an explanation of the provisions of this chapter. 

25 U.S.C. §1963: Severability of Provisions

If any provision of this chapter or the applicability thereof is held invalid, the remaining provisions of
this chapter shall not be affected thereby.

The Federal Indian Child Welfare Act
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Purpose:

“To establish standards for the placement of Indian children in foster or adoptive homes, to 
prevent the breakup of Indian families and for other purposes” (Sawyers, 1990, p. 57).

Hagar (1997) stated:

The ICWA was enacted by Congress to stem the removal of Indian children from their homes.  
Congressional hearings found that the removals were often based upon Anglo standards that did 
not recognize the cultural and social mores prevailing in Native families and communities.  The 
placement of Indian children in non-Indian environments proved devastating to many of the 
individual children and their adoptive families.  The children were torn between two cultures, 
neither of which fully accepted them (pp. I-9 to I-10).  

General Summarization of ICWA:

An Indian child is:

1. A member of an Indian tribe, or
2. Is eligible for membership in and Indian Tribe and is the biological child of a member of an 

Indian tribe.

❖ The Indian tribe has the last word on enrollment or eligibility.

Extended family:

1. Is defined by the law or custom of the Indian child’s tribe, or
2. In the absence of such law or custom, by a relative of the child 

Transfer of Jurisdiction:

Custody proceedings may be transferred to the tribal jurisdiction, absent objection by either parent. (A
parent does not have veto power though.  An individual cannot defeat what Congress intended.)

❖ The Indian tribe has choice about accepting or declining transfer of a case.

The Indian Child Welfare Act Objectives and Requirements:
A Summary
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Intervention:
The Indian child’s tribe may intervene in proceedings at any time.

Application:

ICWA applies only to involuntary custody proceedings where the parent is denied free access to the
child.  Typically this is Child Welfare intervention and custody. Delinquency cases may fall under this if
the parent is not providing appropriate care or lack of supervision. 

❖ ICWA does not apply to divorce proceedings.

Notice of Involuntary Proceeding

State court must make notice of pending proceedings to the parent or Indian custodian and the Indian
child’s tribe by registered mail with return receipt requested.

Foster placements cannot occur without support of clear and convincing evidence (This means at least
75% true) including testimony by qualified expert witnesses, that the continued custody of the child by
the parent or Indian custodian is likely to result in serious emotional or physical damage to the child. 

Foster placements must be within reasonable proximity to the child’s home.  

Federal placement preferences are:

1. Member of the Indian child’s extended family (this does not have to be an Indian relative)
2. A Tribally approved foster home
3. An Indian foster home approved by an agency other than the Indian tribe
4. A Tribally approved or operated institution

❖ Indian Tribes may develop their own placement preferences and should be followed.

Active efforts must be made to provide remedial services and rehabilitative programs to prevent the
breakup of the family.

Termination of parental rights cannot occur without support of beyond a reasonable doubt (this means
that there cannot be one doubt), including testimony by qualified expert witnesses, that the continued
custody of the child by the parent or Indian custodian is likely to result in serious emotional or physical
damage to the child.

The Indian Child Welfare Act Objectives and Requirements:
A Summary
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Federal adoptive placement preferences are:

1. A member of the child’s extended family
2. Other member of the Indian child’s tribe
3. Other Indian families

❖ Again, Indian Tribes may develop their own placement preferences and should be followed.

Good Cause:
Foster and adoptive placement preferences can be modified for the following good cause reasons:

• By request of the biological parents or child (who is of sufficient age).  However, this does not take 
precedence over the wishes of the Indian Tribe.

• The extraordinary physical or emotional needs of the child as established by testimony of a qualified 
expert witness.

• The unavailability of suitable families for placement after a diligent search has been completed to 
meet the placement preferences.

Diligent Attempts to find suitable family includes:

1. Contact with the child’s tribe or social service program.
2. A search of all county or state listings of available Indian homes, and
3. Contact with nationally known Indian programs with available placement resources.

* Note: This summarization is to assist with providing the reader a general idea of the Indian Child 
Welfare Act and is not to be used as an all-inclusive interpretation of ICWA.

References
Hager, C., 1997.  Handbook on the Indian Child Welfare Act. Oklahoma Indian Legal Services.
Sayers, K. 1990.  ICWA Reference Manual. Council Lodge Institute.Instructions

The assessment is located at www.caseylifeskills.org.

The Indian Child Welfare Act Objectives and Requirements:
A Summary
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The assessment is located at www.caseylifeskills.org

Click on the Ansell-Casey Life Skills Assessment tab. This will take you to the assessment.  Also
located on this page are the updates made to the assessment.  These can be found under the “What’s
New” button on the left hand of the screen.  It is helpful to check this periodically.  The Life Skills
Guidebook and Ready, Set, Fly are also available on this page.  These can be printed for free.

Click on proceed to assessments. On the left hand of the screen, an overview of the assessment and a
list of frequently asked questions are available.

Select ACLSA-III for youth ages 15-18.  Click on the Help button for a list of the corresponding ages
with each assessment.  Click Begin to start the assessment.

The licensing agreement with show up at this time.  Click Yes I Agree.

Youth ID = A method for the youth ID needs to be created by your particular agency. The youth ID
should protect confidentiality of the youth. A suggestion is:youth name, last initial and last 4 digits of SS#

Organizations ID = Needs to be created by your particular agency

Input email addresses of whomever will need a copy of the results (youth, placement provider, workers
and/or IL Specialist). 

Verify the ID’s and addresses and click next.

Make sure the youth answers all questions and that they scroll down on each page.  The last page con-
tains 20 blank answer spots.  This is an area where you can ask 20 additional questions.  These answers
will not be scored in the results but might be helpful for culturally specific or case development ques-
tions.

Click I’m Finished!

The answers will pop up and you can review them with the youth.  Make sure to give copies to:
Youth
Placement Provider
Primary Worker
Secondary Worker
IL Specialist

Ansell-Casey Life Skills Assessment
Instructions
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Today is a day that I will remember for the rest of my life.  To you this may be just another day in the
office or just another court date that you were forced to come to.  I have become accustomed to court-
room procedures for the last six years of my life.  I have had a caseworker that looked out for my well
being and had a judge to report to.  These are not things that I had control over.  But now, I get to move
on and I will never have to be scared that in the morning I will be taken from another home.  I no longer
have to play catch-up with my lawyer because he only talks to me every other year.  I won’t have to lis-
ten to a caseworker that thinks they know what is best for me, when they only talk to me five minutes a
month.  For people that are supposed to be the big decision-makers for me, some of them didn’t even
know me.  I am not saying this to point any fingers but just to let you know what goes on from my point
of view.  

The courtroom setting will be forever remembered by not only me but, also, my family.  This courtroom
is how I turned complete strangers into a loving family.  This courtroom gave proof to me that when you
work for “the system” it works for you.  This courtroom has been a major part of my life so far.  Just like
the first time I was busted for smoking marijuana and realized I was an alcoholic.  It showed me that
when you walk in a room full of people that are only there to discuss you, you don’t want to feel like a
failure.  I have struggled with trusting anyone, learning about love, and knowing that it is okay to cry.
But those kinds of things aren’t what you talk about in court.  

At first, all court was to me was where we had to go to get our hopes up about moving back in with
mom and realizing that dad had very little means about getting custody of us.  Court days were very
depressing and showed me that my life sucked.  No one told me what I should do to make life easier and
I shouldn’t have had to change anything, but if I didn’t where would I be.  I did a lot of thinking the
fourth year of being in custody.  And I asked myself “Are any of these people living my life?”  So, that is
when I decided to do everything I could to improve me.  Soon going to court for yet another review
made me proud.  For the first time in my life, I saw that I had the ability to make good out of bad.  And
that the lack of support would never hold me back.  

I have gone through an attorney, two court houses, four prosecuting attorneys, and million caseworkers,
and a partridge in a pear tree.  And no one here has seen me go through it all from beginning to end.
There have been many beneficial people that are in this courtroom now.  Like my caseworker, you guys
should only be grateful to have this woman in this courtroom.  She is literally one in a million for me,
seeing as how many caseworkers I have had.  She is one of few that are honest and to the point with us
kids.  I started with nothing and now I have everything and then some.  Before I didn’t have a mother or
father figure, now I have more people looking out for me than I wish to have.  I have a home and I am
loved that is all I have ever asked for.  

A Letter from a Child in Custody
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Graduation night was one of the first nights that I actually looked back on my life and could say “You
did it and you can do so much more.”  So now I will do as I was told, and go out and begin to move
mountains, reaching for the stars because the world is mine.  I am strong enough for whatever else
comes my way.  I will always look for another door to open as one shuts in my face because God is
always watching over me.  So no matter what, all of the people that have helped me won’t be forgotten
because I am a better person because of them.  I have no doubt that if I should fall they will pick me up
and lead me in the right path. 

Being in a courtroom and having to answer to you guys has been almost half of my life and now I’m all
grown up being sent out in this world.  Thank you for listening.  And (to foster mother) just because I am
getting emancipated and am graduated doesn’t mean you are losing me.  It means you’ve helped me
grow up and see that it is harder to stick around than to leave someone you love and that if you just have
faith, that person’s love is everything.  I will never leave what God has sent on this earth for me.

A Letter from a Child in Custody
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History and Culture

American Indian millennium: Renewing our ways of life for future generations. (2001).
Speakers, including Wilma Mankiller, at a forum at Cornell University. Ithaca, NY: American
Indian Program, Cornell University. Retrieved July 9, 2003 from http://www.news.cornell.edu/
Chronicles/11.15.01/AmIndian_forum.html

Chavez, W. (2003, July). Remember the removal: We will never forget it. Bicycle ride of 20 teens tracing
the Journey from the Smokey Mountains of North Carolina to Tahlequah, OK. Chavez relates their
hardships, and the similarities and contrasts between their trip and that of their ancestors in 1838.
Cherokee Phoenix, XXVII, 4 (p.5) 

Garrett, M. T., & Pichette, E. F. (2000). Red as an apple: Native American acculturation and counseling
with or without reservation. Journal of Counseling and Development, 78 (1). Presents thorough
discussion of who is Native American, surviving history, acculturation, the Native American accul-
turation scale, comparison of cultural values and expectations and bibliography. Retrieved
December 4, 2003 from
http://www.hawaii.edu/hivandaids/Journal%20of%20Counseling%20and%20Development%20--
%20Winter%202000.pdf

Sample scale at: http://www.ou.edu/socialwork/data/pdf/ai-an_acculturation.pdf  

Government-sponsored Native American agencies. List of websites for services, research, urban 
centers, law, etc for Native Americans. Retrieved January, 2004 from http://lone-eagles.com/
na-gov.htm

Green, Richard. (2002). Te Ata: Chickasaw storyteller, American treasure. Green, tribal historian for the
Chickasaw Nation, recounts the life of Te Ata, set against the historical, political, economic, and
social upheavals of the Dawes allotment program. From her early life in Tishomingo to her per-
formances before European royalty and across the Americas, Te Ata’s special talent for collecting,
adapting and performing the stories of her Chickasaw family is displayed through personal papers,
memorabilia, letters and photographs. Norman, OK: University of Oklahoma Press. For purchase
information, http://www.amazon.com/exec/obidos/search-handle-form/ref=dp_sr_00/
102-8298150-7908124
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Huerta, L. (1996) Enriching our lives. Interview with Judge Huerta. Topics: relationship of Indians to
the earth and relationship of Indians and the federal government. Tucson, AZ: University of Arizona
Library Web Exhibits. Retrieved January 22, 2004 from http://www.library.arizona.edu/huerta/
personal.html  

In the spirit of white bear: OKDHS social worker aide’s devotion to tribe propels her through many
worlds. (2003, July). INSIDE OKDHS Newsletter. Emily Satepauhoodle, Kiowa, storyteller and
cultural liaison with the Smithsonian Institution’s soon-to-be completed National Museum of the
American Indian, works with Caddo County DHS. Retrieved January 22, 2004 from
http://www.okdhs.org/InsideDHS/2003/7%20July%202003%20Inside.pdf 

Knick, S. (2001). Because it is right. This article presents a discussion of federal recognition of the
Lumbee tribe in North Carolina. Rich bibliography. Pembroke, NC: Native American Resource
Center, The University of North Carolina at Pembroke. Retrieved July 9, 2003 from
http://www.uncp.edu/nativemuseum/publications/right.htm 

Moerman, D. (1998). Native American ethnobotany. How Native Americans used plants for different
purposes not only edible and medicinal but for dyes for ornamentation, for baskets and cooking
vessels, for seasoning, etc .Portland, OR: Timber Press. Author’s interactive database at University
of Michigan retrieved January 26, 2004 from http://herb.umd.umich.edu/ 

NativeWeb. (n.d.) This site lists many reference resources for indigenous cultures around the world,
including Native Americans. Some topics included:  children, language, genealogy, law, and elders.
Retrieved January 26, 2004 from http://www.nativeweb.org/info/

Schedler, C. (2000). Weaving webs: Native American literature, oral tradition and internet. This site
distinguishes between the process of elective adaptation/acculturation, which often occurred gradu-
ally over many generations in response to migrations or environmental changes, and the process of
forced adaptation/assimilation, the catastrophic and often violent changes which occurred in
response to the forces of colonization. Santa Barbara, CA: University of California at Santa
Barbara, English Department. Retrieved January 22, 2004 from
http://transcriptions.english.ucsb.edu/archive/topics/weaving-webs/works.html#adaptation
Online discussion of this issue http://transcriptions.english.ucsb.edu/archive/topics/
weaving-webs/discussion.html  
Online bibliography of works related to this issue http://transcriptions.english.ucsb.edu/archive/
topics/weaving-webs/works.html 
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Schultz, M. & Kroeger, M. (1996). Teaching and learning with Native Americans: A handbook for
non-Native American adult educators. From The four winds walk in balance on Mother Earth,
curriculum guide, for the Arizona Adult Literacy and Technology Resource Center, Inc. In working
with Native Americans, we need to understand the culture and traditions of the students we are
working with. Three examples presented help clarify the concept of acculturation in the areas of
language, education, spirituality, and social/religious activities.Retrieved July 9, 2003 from
http://www.literacynet.org/lp/namericans/understanding.html  

Women’s issues. (n. d.). This site offers articles on many aspects of Native American culture, time, and
relationships with the government. The ‘women’s role’ segment describes traditional roles of
women in Native American societies. Marvin, SD: American Indian Culture Research Center at
Blue Cloud Abbey.  Published in Wind River Rendezvous, 25 (2), quarterly. St. Stephens WY: St.
Stephens Mission Foundation. Retrieved January 22, 2004 from
http://www.bluecloud.org/role.html    

Spirituality

Jacobson, S. (2001). American Indian spirituality and philosophical thought. This course description
presents a plan for studying Native American religious beliefs and philosophy along with other
worldviews. It provides a list of readings and suggested study questions. Rochester, MN: Augsburg
College. Retrieved July 9, 2003 from http://www.augsburg.edu/wec-current/syllabi/
winter01-02/REL370AW.doc

Native American spirituality. (2001). This page offers an overview of Native American spirituality, a
look at some specific tribes, the place of Christianity, and an extensive bibliography of Native
American web sites and publications. Retrieved July 9, 2003 from
http://religiousmovements.lib.virginia.edu/nrms/naspirit.html 

Paterek, J. (2001). The environmental spirituality of American Indian. This article presents the history
and increasing visible presence of the spiritual Indian in our society. Vancouver, WA: Michael
Servetus Fellowship. Retrieved July 9, 2003 from http://www.mussf.org/
Sermons/sermon071501.htm
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Identity

Ashabranner, Brent. (1984). To live in two worlds: American Indian youth today. Factual and anecdot-
al information about schools, programs, and young people from many tribes, including a chapter on
Indian identity. New York: Dodd, Mead and Company.

Essentials of Indian citizenship: Tracing your Indian ancestors. (1996). OKGS Quarterly, 41 (1).Article
presents the how-to and benefits of establishing your Indian ancestry. Retrieved January 23, 2004
from http://www.ok-history.mus.ok.us/arch/indiancitzen.htm

Interview with Jimi. (1999) Native American Identity: Teens Today. An interview with an 18 year-old
Native American male who is involved in powwows/dancing and planning to go to college.
Champaign, IL: University of Illinois Extension Champaign County.  Retrieved July 23, 2003 from
http://www.museum.state.il.us/muslink/pdfs/post_interview.pdf

Peace Party. (n.d.). A multicultural comic book featuring Native Americans in which two young heroes
fight everything from prejudice and pollution to super villains and the supernatural. Purchase infor-
mation available at the web site. Retrieved January 26, 2004 from http://www.bluecorncomics.com/

Peiken, M. (1999). Shelter from a storm: Homeless American Indian youth find a roof and their culture.
St Paul, MN: St. Paul Pioneer Press, February 20. This article contains anecdotes about youths in a
shelter reconnecting with their Native American roots. Retrieved January 26, 2004 from
http://www.mattpeiken.com/Clips/Youth/indian.htm

Ten reasons to be a tribal member. (n. d.). Article details advantages and responsibilities of tribal mem-
bership and supporting rational for each. Oklahoma City, OK: Oklahoma Indian Legal Services,
Inc. Retrieved July 9, 2003 from http://thorpe.ou.edu/OILS/rootspre.html 

Tsosie, R. (2002). Who’s an Indian: Tribal membership and ‘Indian status’: The post-Martinez world in
federal Indian law. Native Americas, 19 (1, 2). This issue includes other articles on Termination by
bureaucracy, The disappearing Indian, Indian in the city, and Genetics and Native identity.
Retrieved January 23, 2004 from http://nativeamericas.com/Default2.html  Other of Professor
Tsosie’s works featured at http://www.google.com/search?q=rebecca+tsosie+tribal+member-
ship+&hl=en&lr=&ie=UTF-8&oe=UTF-8&start=20&sa=N
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Rites of Passage

MSN Encarta Online (2001). Definition: Rites of passage. Rites of passage, ceremonies that mark a per-
son’s progress from one role, phase of life, or social status to another. The term was first used by
Belgian anthropologist, Arnold van Gennep.” Retrieved July 9, 2003 from   http://www.pages.
drexel.edu/~ags25/introduction.htm

Annerino, J. (1999).  Apache: The sacred path to womanhood. Annerino has put together a volume of
photographs that record the beauty of the Apache Sunrise Ceremony, a rite of passage that initiates
a girl into Apache womanhood.  Includes some Apache history. New York: Marlowe & Company.

Bruchac, J. (1993). Flying with the eagle, racing the great bear: stories from Native North America.
Share the experiences of boys in sixteen male rite of passage stories from various Native American
cultures. At the heart of each story lies a gripping tale of adventure. Well-illustrated. The tales
include the story of Crazy Horse’s Vision Quest. Bruchac has received the American Book Award,
and the Skipping Stones Award for multicultural literature. Appropriate for Grades 5-8.  Mahwah,
NJ: Bridgewater Books. Retrieved July 27, 2003 from http://my.linkbaton.com/
bibliography/bruchac/joseph  

Carr. L. (2000). Retrieved 7-9-03. Kinaalda: Navajo rites of passage. Filmmaker Lena Carr searches for
her roots through this intimate and personal one-hour documentary profiling a young Navajo girl’s
participation in a four-day ceremony that advances her into adulthood. This celebration, known as
Kinaalda, is one of the oldest and most sacred of all Native American coming-of-age ceremonies.
Albuquerque, NM: Indian Summer Films. Retrieved July 9, 2003 from http://www.cpb.org/
programs/pr.php?prn=58 

Golston, S. (1996).  Changing women of the Apache: Women’s lives in past and present (The
American Indian experience). Golston describes the Apache Sunrise ceremony marking a girl’s
passage into adulthood.  The ceremony celebrates the sacredness of women in the Apache culture.
Notes appended to aid research about Apache culture. For Gr 8-12 New York: F. Watts. Retrieved
July 27, 2003 from http://www.amazon.com/exec/obidos/tg/detail/-/156924667X/
102-8298150-7908124?vi=glance    
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Goseyun, A. E. (1990). Carla’s Sunrise. Native Peoples, 4 (4). The reader accompanies, Carla, an
Apache girl, as she experiences the Sunrise Ceremonial, to mark her transition from girl to woman
on the White Mountain Apache Reservation, Whiteriver, AZ. The author, the mother of Carla and a
White Mountain Apache Tribal Juvenile Judge, works to instill pride in heritage and culture in the
young people of the tribe. Retrieved July 9, 2003 from http://www.balchinstitute.org/
museum/rites/apache.html 

Wolfson, E. (1986). Growing up Indian. Overview of childhood and rites of passages to adulthood in
Indian tribes across the United States. Written for school-age children. New York: Walker
Publishing Company, Inc.

Education

Friesen, J. W., & Moseson, L., (1971, October).  The Plains Indians and educational theory.  Journal of
American Indian Education Volume, 11 (1).  This article presents an elucidation of the educational
theory of the nineteenth-century North American Plains Indian cultures as they existed before sig-
nificant contact with European invaders occurred.  Retrieved July 9, 2003 from
http://jaie.asu.edu/v11/V11S1pla.html

Indian Dispute Resolution Services, Inc. (1994). Tribal public school collaboration project: Education
and tribal/larger community relationship. This project was developed to bring Indian communi-
ties and local school districts together to create educational reform and improve the educational
achievement of and opportunities for young American Indians. Sacramento, CA: IDRS Workshop.
Author. Retrieved July 9, 2003 from  http://www.indiandispute.com/services/tribalschcollab2.htm   

Marsiglia, F.F., Cross, S., & Mitchell-Enos, V. (1998) Culturally grounded group work with adolescent
American Indian students. Social Work with Groups, 21, (1/2), 89-103. This article reviews the
acculturation stressors that American Indian students encounter while attending school.  Also
described are the effects that these stressors had on a selected group of American Indian adolescent
students attending school in a southwestern school district. Social work with groups is presents as a
culturally grounded intervention maximize students’ efforts to achieve and maintain a certain level
of biculturalism. Specific findings from the case study are presented and implications for possible
future replication of this approach are shared. The work is used as a resource in the MSW programs
of many universities. Retrieved July, 9, 2003 from http://keepinitreal.asu.edu/Abstracts/Abs13.htm
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Boarding Schools

Adams, D. W. (1995). Education for extinction, American Indians and the boarding school experience
1875-1928. The story of how policymakers sought to use the school house-specifically the board-
ing schools-as an instrument for acculturating Indian youth to “American” ways of thinking and liv-
ing. Children would be civilized, prepared for citizenship and through practices such as “the outing
program” at Carlisle, prepared for independent living. Ironically, the institution designed to extin-
guish Indian identity altogether may have, in fact, contributed to its very persistence in the form of
twentieth-century pan-Indian consciousness. Lawrence, KS: University Press of Kansas

Child, B. J. (1998). Boarding school seasons: American Indian families, 1900-1940. Documentation
by American Indians of the boarding school experience is abundant in government archives, this
work explores the 1900. This work relies on the rich archival resources. Lincoln, NE: University of
Nebraska Press. p. ii.  Retrieved January 21 20-04 from http://www.questia.com/
Index.jsp?CRID=indian_boarding_schools&OFFID=se1

Health and Counseling

Blum, R .W. & Rinehart, P. M. (1997). Reducing the risk: Connections that make a difference in the
lives of youth. The national longitudinal study of adolescent health. Monograph. Division of
General Pediatrics and Adolescent Health, University of Minnesota. (First published in Journal of
the American Medical Association (9-10-1997). The study measured the influence of connections to
home, school, and community on teens’ health and future; this monograph presents the research
design and findings. Retrieved July 24, 2003 from http://allaboutkidsunn.edu/cfahad/
Reducing_the_risk.pdf

Gale, N. (1991). Fighting alcohol and substance abuse among American Indian and Alaskan Native
Youth. ERIC Digest. In addition to facing the challenges of adolescence, these youth must also
deal with their identity as Indians.  This article discusses Native American communities’ initiatives
to deal with the problems of alcoholism. Charleston, WV: Clearinghouse on Rural Education and
Small Schools.  Retrieved July 24, 2003 from http://www.ericfacility.net/databases/
ERIC_Digests/ed335207.html  
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LaFromboise, T.D. (1996) American Indian life skills development curriculum. This course for high
school students is designed to reduce suicidal thinking and behavior. Author comments, “Culturally
tailored coping and life skills training is increasingly being recognized as an important prevention
approach for off-setting the underlying factors of vulnerability that contribute to high-risk behavior
of Native American youth.” Madison, WI: University of Wisconsin Press. ISBN  029914920x.
Retrieved July 24, 2003 from http://www.wisc.edu/wisconsinpress/books/0129.htm 

Matheson, L. (1996). Valuing Spirituality among Native American populations. Counseling and Values,
41 (1), 51-59. This article deals with using a spiritual approach effectively with Native American
clients. Retrieved January 27, 2004 from
http://weblinks1.epnet.com/citation.asp?tb=&_ug=sid+06DD141E%2D0136%2D423E%2D904B%
2DDAD001DDE795%40sessionmgr2+9315&_us=sm+KS+DCCD&_uso=db%5B0+%2Dafh+hd+
0+op%5B0+%2D+st%5B0+%2DAN++9704070062+tg%5B0+%2D+14E3&

Thomason, T.C. (1996) Proposed competencies for counseling Native Americans. In J. W. Bloom (Ed.),
Credentialing professional counselors for the 21st century (pp. 9-10). Greensboro, NC:
ERIC/Cass Publications (ASIN: B00010U4UU).  Retrieved January 21, 2004 from
http://ericcass.uncg.edu/creden/thomason/html      

DNA/Genetics

Harry, D. (1995). The human genome diversity project: Implications for indigenous peoples. The HGD
Project proposes to collect blood and tissue samples from hundreds of different Indigenous groups
worldwide for genetic study. This article discusses the benefits and concerns and the implications of
this study for Native Americans and others. Retrieved on July 9, 2003 from http://www.hartford-
hwp.com/archives/41/024.html

Native American DNA Testing Project. (n.d.). Discussion and anecdotal information regarding DNA use
for identifying individuals as Native American and for paternity testing. Cherokee DNA surnames
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